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Abstract

Teaching English grammar and vocabulary to non-native speakers requires a
multifaceted and integrated approach. This article examines evidence-based strategies
that educators can employ to support the development of learners’ grammatical
accuracy and lexical competence.

The discussion explores the benefits of explicit grammar instruction, where
learners are directly taught grammatical rules and structures, as well as the merits of
implicit grammar learning, where learners inductively discover patterns through
meaningful exposure to the language. The article highlights the importance of tailoring
instruction to learners’ proficiency levels, scaffolding the learning process from
simpler to more complex structures. Moreover, the article emphasises the strategic
integration of vocabulary development within grammar instruction. Techniques such
as contextualising language learning, explicitly addressing the relationships between
grammar and vocabulary, and designing vocabulary-driven grammar lessons are
presented as effective means of fostering holistic language acquisition.

By combining direct instruction, incidental learning, and strategy-based methods,
educators can support non-native English speakers in developing both grammatical
accuracy and lexical competence. This integrated approach is crucial for empowering
learners to communicate confidently and effectively in a wide range of English
language contexts. The article provides practical guidance and research-informed
recommendations for teachers to implement these strategies in their classrooms,
ultimately enhancing the language development of non-native English speakers.
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Introduction

Importance of grammar and vocabulary in English language learning. The
foundation of any language is its grammar and vocabulary. Grammar provides the
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structural framework that enables people to convey meaning and ideas coherently,
while vocabulary supplies the building blocks of that meaning (Nation, 2001). Mastery
of these linguistic elements is crucial for developing communicative competence in a
second or foreign language learning process. Language learners will struggle to
comprehend and produce natural, fluent speech without a solid grasp of grammar rules
and a sufficiently large vocabulary (Celce-Murcia, 2014).

Challenges non-native speakers face in mastering these skills. For non-native
English speakers, acquiring proficiency in grammar and vocabulary can pose
significant challenges. Differences in the grammatical structures and lexical systems
of their native language(s) and English often lead to persistent errors and difficulties
(Larsen-Freeman, 2003). Learners may face trouble comprehending complex
grammatical constructions or differentiating between subtle nuances in word
meanings. The sheer volume of vocabulary required for fluent communication in
English can also overwhelm non-native speakers (Ellis, 2015).

Thesis. Effective teaching strategies may help non-native English learners
develop stronger grammar and vocabulary competencies. Despite the inherent
difficulties, non-native English learners can develop robust grammar and vocabulary
skills by strategically implementing effective teaching methods. By employing a range
of instructional approaches that address the unique needs and learning preferences of
diverse language learners, educators can help their students build a solid foundation in
these essential language components. This essay will discuss several key strategies for
teaching English grammar and vocabulary to non-native speakers, drawing on insights
from second language acquisition research and best practices in English as a Foreign
Language (EFL) pedagogy.

I. Teaching Grammar Effectively

The debate surrounding explicit and implicit grammar instruction highlights the
complexities involved in effectively teaching grammar to language learners. While
both approaches have their own merits, the most effective grammar teaching often
involves a balanced and integrated approach that considers the unique needs and
learning preferences of the students.

One key factor in determining the appropriate instructional approach is the
learners' proficiency level and prior knowledge. For beginners or learners with limited
exposure to the target language, explicit grammar instruction may provide a crucial
foundation by introducing the core structures, rules, and terminology. This explicit
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knowledge can serve as a starting point for learners to develop a deeper understanding
and build their grammatical competence (Larsen-Freeman, 2003).

As learners progress to higher proficiency levels, the role of implicit grammar
learning becomes increasingly important. Exposing learners to authentic, meaningful
input and engaging them in communicative activities that require the use of target
grammar structures can facilitate the natural acquisition of grammatical knowledge
(Ellis, 2006). This implicit approach aligns with Krashen's (1982) Input Hypothesis,
which posits that language acquisition occurs subconsciously through comprehensible
and meaningful input, without the need for explicit rule explanations.

However, the dichotomy between explicit and implicit instruction is not always
clear-cut. Effective grammar teaching often involves a combination of both
approaches, where explicit instruction is used to provide a foundation and to address
specific grammar points while implicit learning is fostered through exposure to
language in use and opportunities for meaningful practice (Spada & Lightbown, 2008).
This integrated approach acknowledges that both conscious rule-learning and
unconscious pattern-recognition play important roles in the acquisition of grammatical
competence. Furthermore, the specific instructional techniques employed within the
explicit and implicit approaches can vary depending on the learning context and the
needs of the learners. For example, within the explicit instruction framework, teachers
may use deductive methods, where grammatical rules are presented first, or inductive
methods, where learners are guided to discover the rules through examples (Ur, 1988).
In the same way, implicit learning may be facilitated through various activities, such
as input-based tasks, focused noticing exercises, or output-driven communicative tasks
(Ellis, 2003).

The most effective grammar instruction is one that is tailored to the specific needs
and characteristics of the learners. This may be a combination of explicit and implicit
approaches, with a focus on providing the necessary scaffolding and support to guide
learners towards greater grammatical proficiency. Additionally, integrating grammar
instruction within the broader context of language learning, such as through the use of
content-based or task-based approaches, can further enhance the relevance and
effectiveness of grammar teaching (Nassaji & Fotos, 2004).

By adopting a flexible and adaptive approach to grammar instruction, educators
can create learning environments that foster the development of grammatical
knowledge, while also promoting the overall communicative competence of language
learners. This holistic and learner-centred perspective on grammar teaching may

@ http://www.newjournal.org/ < 5 ¥» Buinyck scypnana Ne-46
h Yacmo—10_ Hrwno —2024


http://www.newjournal.org/

= q
®F-  OBPA3OBAHUE HAYKA H HHHOBAIIHOHHBIE HIEHW B MUPE [ h \
e 2181-3187

contribute to the successful acquisition of English and empower learners to
communicate effectively in a wide range of contexts.

1. Building Vocabulary Knowledge

Developing a robust vocabulary is a crucial component of English language
learning for non-native speakers. Effective vocabulary instruction involves a multi-
faceted approach that combines direct teaching methods with opportunities for
incidental learning and the development of autonomous vocabulary-building strategies.

Direct vocabulary teaching. One key strategy for building vocabulary
knowledge is by direct instruction, where teachers intentionally introduce high-
frequency words and phrases to learners. Nation (2001) emphasises the importance of
focusing on the most common and useful vocabulary, as this forms the foundation for
learners to effectively communicate in a wide number of contexts. When presenting
new vocabulary, teachers should provide clear definitions, relevant examples, and
visual aids to help with the comprehension and retention (Boers & Lindstromberg,
2008). Encouraging learners to engage in repeated retrieval practice, such as through
flashcards, quizzes, and other mnemonic strategies, can also enhance vocabulary
acquisition and long-term recall (Baddeley, 1990).

Incidental vocabulary learning. While direct vocabulary instruction is valuable,
research suggests that a significant portion of vocabulary may also be learnt
incidentally through exposure to the language in context (Krashen, 1989). By
encountering new words in authentic reading and listening materials, learners will have
the opportunity to infer meanings and develop a deeper understanding of how the
words are used. Strategies such as guessing word meanings from context, analysing
word parts and roots, and using dictionaries and thesauruses can foster these incidental
vocabulary-learning skills (Schmitt, 2000). Promoting extensive reading and listening
activities, where learners are immersed in language-rich environments, can further
support the incidental acquisition of vocabulary (Day & Bamford, 1998).

Developing vocabulary learning strategies. It is also important to equip non-
native English learners with effective vocabulary learning strategies that they can apply
independently. This includes teaching them to recognise and utilise common word
roots, prefixes, and suffixes, as these morphological elements can provide valuable
clues for deciphering the meanings of unfamiliar words (Nagy & Anderson, 1984).
Encouraging learners to actively engage with dictionaries, thesauruses, and other
reference materials can also help them build their vocabulary knowledge and expand
their linguistic repertoire (Gu & Johnson, 1996). Furthermore, promoting autonomous
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vocabulary expansion through goal-setting, self-monitoring, and personalised learning
activities can foster learner agency and long-term vocabulary growth (Schmitt &
Schmitt, 1995).

The integration of these various vocabulary-building strategies, tailored to the
specific needs and learning preferences of the target population, can create a
comprehensive and effective approach to vocabulary instruction. By combining direct
teaching, incidental learning, and the development of strategic skills, educators can
empower non-native English learners to develop a strong and versatile vocabulary that
supports their overall language proficiency.

It is important to note that while this section has focused on building vocabulary
knowledge, the effective teaching of English grammar and vocabulary are closely
intertwined and should be approached synergistically. The nextsection of this essay
will explore strategies for integrating grammar and vocabulary instruction to maximise
their impact on language learning.

I11. Integrating Grammar and Vocabulary Instruction

While the previous sections have addressed teaching grammar and vocabulary as
distinct components of language learning, it is important to recognise the inherent
relationship of these linguistic elements. Effective English instruction for non-native
speakers should involve the strategic integration of grammar and vocabulary, as this
can lead to more holistic and meaningful language development.

The Relationship between Grammar and Vocabulary. Grammar and
vocabulary are inseparably linked, as the appropriate use of grammatical structures is
dependent on the learner's knowledge of relevant vocabulary (Celce-Murcia & Larsen-
Freeman, 1999). Conversely, the comprehension and production of vocabulary are
often shaped by the learner's understanding of the grammatical rules that govern word
usage and sentence formation. This symbiotic relationship between grammar and
vocabulary highlights the importance of addressing these language elements in a
coordinated manner, rather than treating them as separate and independent domains.

Contextualised Grammar and Vocabulary Instruction. One effective
approach to integrating grammar and vocabulary instruction is through the use of
contextualised, meaning-focused activities. Rather than teaching grammar rules and
vocabulary items in isolation, educators can present them within the context of
authentic, communicative tasks and real-world language use (Ellis, 2003). This allows
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learners to develop a deeper understanding of how grammar and vocabulary function
together to convey meaning and achieve communicative goals.

For instance, when introducing the present perfect tense, the teacher could present
the grammar structure within the context of discussing recent personal experiences or
current life events. By incorporating high-frequency vocabulary related to these topics,
the learners not only acquire the grammatical form but also develop the lexical
knowledge necessary to engage in meaningful conversations about their lives and
experiences. Through this contextualized approach, grammar and vocabulary are
learned and practised in a cohesive and naturalistic manner, enhancing the learners'
overall communicative competence.

Explicit Instruction and Noticing. While contextualised learning is crucial,
there is also a role for more explicit instruction in the integration of grammar and
vocabulary. According to Schmidt's (1990) “Noticing Hypothesis”, educators can
guide learners to consciously attend to the relationships between specific grammatical
structures and the vocabulary that follows them. This “noticing” process can be
facilitated through various activities, such as:

- Highlighting the co-occurrence of target grammar and vocabulary in reading or
listening passages;

- Providing learners with opportunities to identify and analyse the grammatical
and lexical patterns in the language they encounter;

- Encouraging learners to create sentences or dialogues that demonstrate the
appropriate use of grammar and vocabulary together.

By directing learners' attention to these connections, explicit instruction can
complement the more implicit, context-embedded learning, leading to a deeper and
more durable understanding of the interplay between grammar and vocabulary.

Vocabulary-Driven Grammar Instruction. An alternative approach to
integrating grammar and vocabulary is teaching through the context of high-frequency
vocabulary. Rather than presenting grammatical structures in isolation, the instruction
can be organised around key vocabulary items that serve as the entry points for
exploring relevant grammatical patterns (Folse, 2004). For instance, when teaching the

simple past tense, the teacher could use common verbs, such as “go”, “see”, and “eat”
as the basis for illustrating the grammatical forms and their usage.
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This vocabulary-driven approach to grammar instruction can be particularly
beneficial for non-native English learners, as it provides a more concrete and
meaningful entry point for understanding grammatical concepts. By anchoring the
grammar lessons in familiar vocabulary, learners can more readily make connections
and apply the learned structures in their language production.

Conclusion

The teaching of English grammar and vocabulary for non-native speakers requires
a multifaceted and integrated approach to effectively support learners' language
development. As discussed in this article, the key components of effective English
instruction include the systematic teaching of grammatical structures, the intentional
building of vocabulary knowledge, and the strategic integration of these linguistic
elements.

By employing a range of direct instruction, incidental learning, and strategy-based
approaches, educators can foster the acquisition of both grammar and vocabulary in a
complementary manner. The contextualisation of language instruction, the explicit
attention to the relationships between grammar and vocabulary, and the use of
vocabulary-driven grammar lessons all contribute to a more holistic and meaningful
learning experience for non-native English speakers.

The integration of grammar and vocabulary instruction is essential for developing
learners' communicative competence and enabling them to engage confidently and
effectively in a wide range of English language contexts. Through the implementation
of these evidence-based strategies, educators can empower their students to become
proficient and versatile users of the English language.
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