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Abstract

This article examines the impact of Task-Based Instruction (TBI) on writing
proficiency. TBI, a pedagogical approach centered around the use of meaningful tasks
to facilitate language learning, has gained significant traction in recent years. This
study investigates how TBI influences the writing skills of learners, focusing on both
linguistic accuracy and fluency. Through a combination of qualitative and quantitative
methods, including classroom observations, student interviews, and writing
assessments, this research provides insights into the effectiveness of TBI in enhancing
writing proficiency. The findings suggest that TBI can lead to substantial
improvements in students' writing abilities, particularly in terms of content
organization, vocabulary use, and grammatical accuracy.
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Introduction
Writing proficiency is a critical skill in language learning, often serving as a
measure of overall language competence. Traditional language teaching methods,
which emphasize rote memorization and repetitive practice, have been criticized for
their limited effectiveness in developing writing skills. In contrast, Task-Based
Instruction (TBI) offers a more dynamic approach, focusing on engaging learners in
authentic tasks that mirror real-world language use. This study aims to explore the
impact of TBI on writing proficiency, examining how this approach can improve both

the accuracy and fluency of learners' written outputs.

Methods

Participants

The study involved 60 intermediate-level English language learners enrolled in a
university language program. The participants were randomly assigned to one of two
groups: an experimental group that received Task-Based Instruction (TBI) and a
control group that received traditional instruction. Each group consisted of 30 students,
balanced in terms of age, gender, and initial proficiency levels as determined by a
standardized language proficiency test administered at the beginning of the study.
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Several instruments were used to collect data and measure the impact of TBI on
writing proficiency:

1. Writing Assessments: Participants completed writing tasks before and
after the intervention. These tasks were designed to evaluate various aspects of writing
proficiency, including grammatical accuracy, vocabulary usage, coherence, and overall
fluency. Each assessment was scored using a rubric developed based on established
criteria in writing proficiency research.

2. Classroom Observations: Observations were conducted to document the
implementation of TBI in the experimental group. A checklist was used to ensure
consistency in observing key aspects of the TBI approach, such as task relevance,
student engagement, and the use of feedback.

3. Student Interviews: Semi-structured interviews were conducted with a
subset of students from both the experimental and control groups. These interviews
aimed to gather qualitative insights into students' experiences, perceptions, and
attitudes towards the instructional methods they received.

Procedure

Pre-Intervention Phase

1. Initial Testing: All participants completed a standardized writing test to
establish a baseline for their writing proficiency. This test included a variety of writing
prompts that required different genres and styles of writing.

2. Group Assignment: Participants were randomly assigned to the
experimental or control group, ensuring an equal distribution of proficiency levels in
both groups.

Intervention Phase

1. Experimental Group (Task-Based Instruction): The experimental
group participated in TBI sessions twice a week for a duration of 12 weeks. Each
session lasted 90 minutes and centered around a specific task designed to be
meaningful and contextually relevant. Tasks included:

- Writing a formal letter to a local government official.

- Creating a report on a recent event.

- Composing an opinion essay on a topical issue.

- Developing a short story based on a given theme.

The TBI approach involved several stages:

- Pre-task: Introduction to the task, brainstorming ideas, and discussing relevant
language structures and vocabulary.

- Task Cycle: Performing the main task individually or in groups, followed by
planning and drafting the written output.

- Post-task: Reviewing and revising the drafts, receiving peer and teacher
feedback, and reflecting on the learning process.
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2. Control Group (Traditional Instruction): The control group followed a
traditional language curriculum focused on grammar exercises, model texts, and
Isolated writing practice. Sessions also lasted 90 minutes twice a week for 12 weeks.
Instruction emphasized:

- Grammar drills and exercises aimed at improving sentence structure and usage.

- Analysis of model texts to identify effective writing techniques.

- Practice writing tasks that mirrored standardized test formats without the
context-based, real-world focus of TBI tasks.

Post-Intervention Phase

i, Final Testing: At the end of the 12-week period, all participants
completed the same standardized writing test used in the pre-intervention phase. This
allowed for a direct comparison of writing proficiency before and after the instructional
period.

2. Data Analysis: The writing assessments were scored by two independent
raters to ensure reliability. Scores were analyzed using statistical methods to determine
the significance of any changes in writing proficiency. Qualitative data from interviews
were transcribed and analyzed thematically to identify common patterns and insights
related to student experiences and perceptions.

Data Analysis

1. Quantitative Analysis: Statistical tests, such as paired t-tests and
ANOVAs, were conducted to compare pre- and post-intervention writing scores within
and between groups. Effect sizes were calculated to measure the magnitude of any
observed differences.

2. Qualitative Analysis: Interview transcripts were coded and analyzed for
recurring themes related to students' attitudes towards TBI and traditional instruction,
their perceptions of improvement, and any challenges faced during the study.
Triangulation was used to validate findings by comparing qualitative data with
quantitative results and classroom observations.

This comprehensive methodological approach ensures a robust examination of the
impact of Task-Based Instruction on writing proficiency, providing both quantitative
measures of improvement and qualitative insights into the learning experience.

Discussion

Improvement in Writing Accuracy

The results of the study revealed a significant improvement in the writing
accuracy of students who participated in Task-Based Instruction (TBI). Prior to the
intervention, both the experimental and control groups displayed similar levels of
grammatical errors and limited vocabulary use. However, post-intervention
assessments showed that the experimental group demonstrated a marked reduction in
grammatical mistakes and an expansion in their lexical range. This improvement can
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be attributed to the nature of TBI tasks, which require students to use language in
meaningful contexts, thereby facilitating deeper cognitive processing of language rules
and vocabulary. The authentic and purposeful nature of the tasks likely encouraged
students to focus more on accuracy to effectively communicate their ideas.

Enhancement of Writing Fluency

In addition to improvements in accuracy, the study found that students in the TBI
group showed significant gains in writing fluency. Fluency, characterized by the ability
to write with ease and flow, was measured by the length of written output and the
coherence of ideas. The experimental group produced longer texts with more coherent
and logically connected ideas compared to the control group. This suggests that the
real-world relevance of TBI tasks provided students with a more engaging and
motivating context for writing, which reduced their cognitive load and allowed them
to focus on the content and structure of their writing rather than on isolated language
forms.

Student Perceptions

Qualitative data from student interviews revealed overwhelmingly positive
attitudes towards TBI. Students reported feeling more motivated and engaged in their
writing tasks, attributing this to the relevance and authenticity of the tasks. They
appreciated the opportunity to work on tasks that mirrored real-world scenarios, such
as writing letters, reports, and essays on topics that interested them. Additionally, the
collaborative nature of TBI, which often involved peer feedback and group work, was
highlighted as a key factor in their positive experience. Students felt that working with
peers provided valuable insights and constructive feedback, which further enhanced
their learning and writing proficiency.

Classroom Dynamics and Engagement

Classroom observations supported these positive perceptions, showing high levels
of student engagement and interaction during TBI sessions. Unlike the control group,
where students often appeared disengaged and passive, the experimental group
exhibited active participation, with students eagerly discussing and collaborating on
tasks. This dynamic classroom environment not only fostered a positive learning
atmosphere but also encouraged students to take ownership of their learning, thereby
increasing their intrinsic motivation to improve their writing skills.

Challenges and Limitations

While the study demonstrated the effectiveness of TBI in enhancing writing
proficiency, it also identified several challenges. One significant challenge was the
initial adjustment period, where students had to adapt to the new instructional
approach. Some students found it difficult to shift from traditional, teacher-centered
methods to the more student-centered and interactive nature of TBI. Additionally, the
study was conducted over a relatively short period (12 weeks), which may not be
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sufficient to capture long-term effects of TBI on writing proficiency. Future research
should consider longer intervention periods and include follow-up assessments to
determine the sustainability of the observed improvements.

Comparison with Traditional Instruction

The control group, which received traditional instruction focused on grammar
drills and model texts, showed only modest improvements in writing proficiency. This
suggests that while traditional methods may help in reinforcing specific language
forms, they are less effective in promoting overall writing proficiency, particularly in
terms of fluency and the ability to produce extended written texts. The findings align
with previous research that highlights the limitations of traditional language teaching
methods in developing productive language skills.

Implications for Language Teaching

The findings of this study have important implications for language teaching,
particularly in the context of writing instruction. TBI's emphasis on meaningful, real-
world tasks provides a compelling alternative to traditional methods, offering a more
holistic approach to language learning. Language educators are encouraged to
incorporate TBI into their curricula to enhance student engagement and improve
writing proficiency. Additionally, teacher training programs should emphasize the
principles and implementation of TBI, equipping educators with the skills needed to
effectively integrate this approach into their teaching practice.

Future Research Directions

Future research should explore the long-term effects of TBI on writing
proficiency, examining whether the observed improvements are sustained over time. It
would also be beneficial to investigate the impact of TBI on different aspects of writing,
such as genre-specific skills and creative writing. Furthermore, studies could explore
the application of TBI in diverse educational contexts, including various age groups,
proficiency levels, and cultural settings, to determine its broader applicability and
effectiveness.

Results

The quantitative analysis revealed a statistically significant improvement in the
writing accuracy of the experimental group compared to the control group. Pre-
intervention scores for grammatical accuracy were similar between the two groups,
with mean scores of 65% for the experimental group and 64% for the control group.
Post-intervention assessments showed a substantial increase in the experimental
group’s mean accuracy score to 80%, whereas the control group’s score only increased
marginally to 68%. The improvement in accuracy was measured through various
components, including the correct use of grammar, appropriate application of
vocabulary, and error frequency in written texts. The experimental group's reduction
in grammatical errors and enhanced use of a wider range of vocabulary indicated that
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TBI had a positive effect on their writing accuracy. Statistical analysis using paired t-
tests confirmed the significance of these improvements. The experimental group’s p-
value was <0.001, indicating a highly significant increase in accuracy, while the control
group’s p-value was 0.05, reflecting a marginal improvement.

Writing fluency was assessed based on the length of written texts, the coherence
of ideas, and the use of varied sentence structures. The experimental group showed a
marked increase in the average length of their written texts, from 150 words pre-
intervention to 230 words post-intervention. In contrast, the control group's average
text length increased from 155 words to 175 words. Additionally, the coherence and
logical flow of ideas improved significantly in the experimental group. Their writing
demonstrated Dbetter organization, clear argumentation, and fewer instances of
repetition and hesitation. The control group showed less improvement in these areas,
with their writing remaining relatively static in terms of coherence and fluidity. An
ANOVA test comparing the pre- and post-intervention fluency scores between the two
groups yielded a p-value of <0.01, indicating a significant difference in the
improvement levels, favoring the experimental group.

Interviews with students from the experimental group revealed overwhelmingly
positive feedback regarding their experiences with TBI. Students reported feeling more
engaged and motivated to participate in writing tasks, attributing their increased
interest to the real-world relevance of the tasks. They highlighted the benefits of
collaborative work, noting that peer feedback was particularly helpful in improving
their writing skills. Many students mentioned that the variety of tasks kept the sessions
interesting and prevented monotony, which is often a challenge in traditional writing
classes. They also appreciated the practical applications of the tasks, such as writing
formal letters and reports, which they felt prepared them better for real-world writing
demands.

Classroom observations supported the students’ positive perceptions. The
experimental group displayed higher levels of engagement and interaction during TBI
sessions compared to the control group. Students in the TBI group actively participated
in discussions, showed enthusiasm for tasks, and were more willing to experiment with
language use. Teachers noted that the TBI approach fostered a collaborative learning
environment, where students felt comfortable sharing ideas and providing constructive
feedback. In contrast, the control group’s sessions were characterized by a more
passive learning style, with students largely focused on completing grammar exercises
and writing tasks with less enthusiasm and engagement. The traditional method
appeared to limit opportunities for creative expression and practical language use.

- The experimental group showed a 15% increase in grammatical accuracy,
compared to a 4% increase in the control group.
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- Writing fluency improved significantly in the experimental group, with a 53%
increase in text length and enhanced coherence and organization.

- Qualitative data from student interviews and teacher observations indicated high
levels of engagement and positive attitudes towards TBI.

- Statistical analyses confirmed the significance of the improvements, with strong
effect sizes indicating substantial impacts of TBI on writing proficiency.

These results collectively highlight the effectiveness of Task-Based Instruction in
improving both the accuracy and fluency of students’ writing, providing strong
evidence for its adoption in language teaching practices.

Conclusion

This study aimed to explore the impact of Task-Based Instruction (TBI) on
writing proficiency among intermediate-level English language learners. The findings
from both quantitative and qualitative analyses demonstrate that TBI significantly
enhances writing accuracy and fluency. The experimental group, which received TBI,
showed substantial improvements in grammatical accuracy, vocabulary use, and
overall writing coherence compared to the control group, which followed traditional
instruction methods.

The positive outcomes associated with TBI have important implications for
language teaching, particularly in the context of writing instruction. Traditional
methods, which often emphasize grammar drills and model texts, may fall short in
promoting holistic language development. In contrast, TBI's focus on meaningful, real-
world tasks provides a more effective and engaging framework for developing writing
skills. By integrating TBI into language curricula, educators can foster a more dynamic
and student-centered learning environment that encourages active language use and
practical application.

The significant improvement in writing accuracy among students in the TBI group
underscores the effectiveness of engaging students in authentic tasks that require
precise language use. Tasks such as writing formal letters, reports, and essays provide
contextually rich opportunities for students to practice and internalize grammatical
structures and vocabulary. This contextualized learning approach leads to deeper
cognitive processing and better retention of language rules.

The marked increase in writing fluency observed in the TBI group highlights the
benefits of task-based learning in promoting fluid and coherent written expression. The
focus on real-world relevance and meaningful communication reduces the cognitive
load associated with language production, allowing students to write more naturally
and spontaneously. This improvement in fluency is critical for developing effective
writing skills that are transferable to real-life contexts.

Student interviews and classroom observations revealed that TBI fosters a high
level of engagement and motivation. The collaborative nature of TBI, which often
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involves peer feedback and group work, creates a supportive and interactive learning
environment. Students reported feeling more invested in their learning and appreciated
the opportunity to work on tasks that mirrored real-life scenarios. This positive
engagement is crucial for sustaining motivation and encouraging continuous language
development.

While the study demonstrated the effectiveness of TBI, it also identified several
challenges. Some students initially struggled to adapt to the new instructional
approach, indicating the need for a gradual transition from traditional methods to TBI.
Additionally, the study's 12-week duration may not fully capture the long-term effects
of TBI on writing proficiency. Future research should consider longer intervention
periods and follow-up assessments to evaluate the sustainability of the observed
improvements.

To build on the findings of this study, future research should explore the long-
term impact of TBI on writing proficiency, examining whether the benefits observed
are maintained over time. It would also be valuable to investigate the application of
TBI across different educational contexts, age groups, and proficiency levels to assess
its broader applicability. Additionally, future studies could explore the impact of TBI
on specific writing genres and creative writing skills, providing a more comprehensive
understanding of its effectiveness.

Task-Based Instruction offers a powerful and effective approach to enhancing
writing proficiency in language learners. By engaging students in meaningful, real-
world tasks, TBI not only improves grammatical accuracy and writing fluency but also
fosters a positive and engaging learning environment. The evidence from this study
strongly supports the adoption of TBI in writing instruction, highlighting its potential
to transform language education and better prepare students for real-world
communication. As language educators continue to seek innovative and effective
teaching methods, TBI emerges as a promising path forward, promoting holistic and
authentic language learning.
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